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Internationalization of Higher Education in Russia: Aiming for Global Recognition. 

Veronika Rozhenkova1 
 
Val D. Rust2 

Abstract 

In this chapter we consider the internationalization of universities engaged in the global 

competition of higher education. We pay attention to conventional internationalization 

factors, but stress that internationalization in the global era includes additional factors, 

such as the English language, international rankings, and communications technology. 

We give special attention to the situation in the Russian higher education sector, which 

appears to be not quite competitive, at least with the higher ranked universities of the rest 

of the world. Apart from conventional internationalization efforts, Russia has adopted the 

Project 5-100 that is especially focused on helping selected institutions of higher 

education receive international recognition and become competitive with the best 

universities in the world. 

Keywords: Globalization, internationalization, higher education, university competition, 

global rankings, Russia. 

1.1 Internationalization of Higher Education 

Internationalization of higher education is not a new concept. There are many 

scholars, who suggest that universities are inherently international. It is true that the early 

European universities focused on what is known generally as the Liberal Arts, which are 
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clearly general and universal in scope. However, this model died out at the time of the 

Enlightenment, when the university itself just about died, but was saved by the rise of the 

nation state that re-created the university by defining its national purposes. In France, the 

imperial university of Napoleon became highly centralized and patterned after its military 

with the aims of making patriotic citizens and creating leaders of the French state. In 

Prussia, the universities were patterned after the new Humboldt University of 1810 that 

was designed to train the guardians and leaders of the Prussian State. In contrast, even 

though the early universities of the United States were highly parochial, they were 

international in that they were patterned after the British college system and later 

borrowed from the Prussian system that emphasized freedom to teach and freedom to 

learn. In spite of this, the early American universities were ultimately national in intent 

and objectives. 

In this age of globalization, the national tradition of the university is being 

revamped with the intent that the university is becoming more and more 

internationalized. Knight (2004, 2008) and Altbach and Knight (2007) define 

internationalization not as synonymous to globalization but as choice-based actions and 

responses to globalization. These scholars define globalization as the “economic, 

political, and societal forces pushing 21st century higher education toward greater 

international involvement” (Altbach & Knight 2007, p. 290). Internationalization, then, is 

the response to economic, political, and societal forces that refer to “the process of 

integrating an international, intercultural or global dimension into the purpose, functions 

or delivery of post- secondary education” (Knight 2004, p. 11). The methods through 

which higher education institutions respond to globalization, and ultimately how they 

internationalize themselves, depends on the mission and competitive strategies an 

institution chooses to pursue (Knight, 2008). 

For decades, organizations such as NAFSA: Association of International 

Educators, have identified a number of indicators of the way universities operationally 

define how they are internationalizing themselves, including the following: 

(1) The presidents and CEOs of universities issue statements about how 
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international the university is. 

(2) The universities issue Mission Statements showing how international the 

university is.  

(3) Universities publicize the number of foreign students and scholars that are 

located at the institution.  

(4) Universities are dedicated to sending students abroad on short-term study. 

(5) Universities take pride in the number of students who study a foreign 

language and in the number of foreign languages that are taught. 

(6) Universities attempt to increase the international content of their curricula.  

(7) Financial resources are dedicated to internationalizing the university. 

The internationalization indicators mentioned above are usually accepted 

throughout the world, but the emphasis differs in various regions. The International 

Association of Universities (IAU) has conducted four surveys among its members; the 

most recent was returned by 1,336 institutions from 131 different countries. A fifth 

survey is being conducted during the summer of 2017. There were some general findings. 

The majority of these institutions have an internationalization policy. Universities in all 

regions of the world acknowledge that financial resources are key to internationalization, 

and internationalization is considered vital in all regions of the world, although Western 

Europe is more committed than other regions of the world, with North America coming  a 

close second. Among the reasons why internationalization is important are, in order of 

importance: (1) to improve preparedness for the challenges of globalization, (2) 

internationalize the curriculum, (3) enhance the international profile of the institution, (4) 

strengthen research and knowledge production, and (5) diversify the faculty and staff. 

While these changing priorities are commonly accepted, they suggest a growing 

emphasis toward international university competition. We mention just five new 

developments: (1) the development of global ranking initiatives, (2) an exploding number 

of courses throughout the world, whose programs are taught exclusively in the English 

language, (3) subunits within the structure of universities, whose sole purpose is to teach 

international students, (4) the rapid development of virtual programs and courses, and (5) 

a growing number and types of “for- profit” sponsors of higher education, and the 
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emergence of innovative cross-border institutions. 

1.1.1 Advent of Globalization 

These newer internationalizing initiatives suggest a melding of globalization and 

internationalization. Higher education remains, by and large, nation-state based, and so 

higher education reforms are national, but they are inspired in many ways by global 

forces and incentives. 

It is difficult to imagine another time in recent history when globalization has had 

a greater cultural, economic, and political impact. The increased importance of the 

knowledge industry, innovations in information and communication technologies, a 

stronger orientation to the market economy, and growth in regional and international 

governance systems, all contribute to an accelerated flow of people, ideas, culture, 

technology, goods and services in our globalized world. Globalization has been neither 

neutral nor uniform in its impact. It affects countries, cultures, and systems in different 

ways--some in positive ways, others in more negative ways. All sectors of society are 

being affected; higher education is no exception (Knight, 2008). 

In the evolving global system of higher education, being competitive becomes 

key, and global positioning is integral to competing with other nations and institutions 

(Rust & Kim, 2012). Some scholars claim that universities are currently in a “reputation 

race,” in which they compete for reputation and academic prestige (van Vught, 2008). 

Furthermore, Simon Marginson, from the University of Melbourne, argues that “the more 

an individual university aspires to the top end of competition, the more significant global 

referencing becomes” (Marginson, 2006, p.27). Universities, and the countries in which 

they are located, thus seek to project the best image possible in order to be poised to 

compete for research funding, the “best and brightest” international students, and “star” 

faculty members. 

Moreover, “all of this emphasis . . . gravitates towards an ideal, a typical picture 

of a particular type of institution,” (Huisman, 2008), what Mohrman, Ma, and Baker 

(2008) call the Emerging Global Model (EGM) of the top stratum of research 
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universities. As globalization has become the focal point of higher education, competition 

has become a central preoccupation. Competition is closely connected with a global free-

market economy. Combined with the impact of globalization and the development of the 

global “knowledge economy,” these competitive forces have resulted in the global 

competition phenomenon, including university rankings, that is currently reshaping 

higher education. 

1.1.2 Global University Rankings 

The one thing we know is that among the tens of thousands of universities in the 

world, only a very few are world-class (King, Marginson & Naidoo, 2011). And the most 

elite universities are located in a small number of countries, including the United States, 

Japan, and the United Kingdom. In most countries universities are stratified and 

differentiated, and those that are world class represent a tiny pinnacle of institutions. In 

the United States, of more than 4,300 academic institutions, very few have managed to 

make their way to the top echelons. In other countries, the number of top-tier institutions 

is also limited. Even in Germany, where the government formally has treated all 

universities in the same way in terms of budgets and mission, a small number of 

institutions were invited to enter into competition for millions of euros in extra funding. 

The intention is to improve Germany’s international standing among universities. China 

is as active as any country in the world to create world-class research universities. On 4 

May 1998, at the centennial ceremony of Peking University, Pre-President Jiang Zemin 

announced that China should have several world-class universities to accelerate the 

process of modernization (Ministry of Education, China, 2017). Other countries around 

the world are taking different paths in the race. In 2006, the Taiwanese government 

implemented a “World Class University Plan” where they judged Taiwan’s universities 

harshly, stating that its “top universities cannot compete with foreign universities” (Rust 

& Kim, 2012). The Ministry of Education set out to select several top universities in 

Taiwan and provide additional funding, with the intention that at least one university 

become one of the 100 best universities in the world within the next decade (Rust & Kim, 

2012). 
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1.1.4 English Becomes the Lingua Franca 

At the same time, English has become the lingua franca that binds higher 

learnings into a global enterprise. According to Ostler (2010, p. 3), English is “now 

viewed throughout the world as the preeminent medium of international communication, 

and possessed of a truly global status that is unprecedented in human history.” It is the 

dominant idiom in over 50 countries across all continents as well as many international 

and regional organizations and multinational corporations. In the Netherlands, for 

example, over 90 percent of the population speaks English as a second language, and its 

universities offer English-taught undergraduate and graduate degrees. In Japan, Taiwan, 

South Korea, and even China almost every university student has studied English in 

primary and secondary school. These countries have special international centers that 

provide courses for foreign students, taught in English. 

Because English courses have become so prevalent at universities, they have 

begun to establish centers and even colleges, where English is the language of 

instruction. Within the framework of the Bologna Accord, every European Union (EU) 

country now has universities with a center that accommodates the students from the rest 

of the EU and provides instruction, in English, for all students, even those who do not 

come from the EU. This model has been widely adopted. In South Korea, for example, 

universities have opened international colleges as a way to create campus settings that 

better attract and accommodate foreign students. The phenomenon began with the 

opening of Underwood International College (UIC) of Yonsei University in 2006. Shortly 

after, Scranton College of Ewha Womans University opened its doors in 2007, and since 

then, a handful of other universities have opened similar programs. 

1.1.5 Communications Technology 

Finally, communications technology is changing the traditional program of 

studies, resulting in a host of e-learning options, including multimedia learning, 

technology-enhanced learning, computer-based instruction, computer-assisted instruction, 

internet-based training, online learning, virtual education, and digital education. These 

options allow students from all over the world to participate in some or all of the options. 
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At the University of California, Los Angeles, for example, its Extension Program offers 

more than 100,000 enrollments a year, and every one of the thousands of courses made 

available are, theoretically, available on-line to anyone anywhere in the world, as long as 

that person has access to the Internet. Probably the most interesting alternative option is 

the Massive Open Online Courses (MOOCs). These began in the United States, at 

institutions such as Harvard, Stanford, and MIT, in partnership with a number of 

international partners. Recently, countries outside of the United States, including France, 

China, Jordan, and Saudi Arabia, have begun constructing platforms and taking open 

sources initiatives. 

Eastern Europe has taken the internationalization agenda very seriously. Some 

scholars note that there is a special developmental dynamism that is still playing out 

throughout most of Eastern Europe where Western principles are not blindly adopted but 

consciously parlayed into something distinctive. Russia is of particular interest, in that it 

is creating a model of higher education that is, in some respects as effective and 

committed as other systems in the Western world. Yet those in the West sometimes fail to 

recognize what is happening in that part of the world. 

1.2 Internationalization of Higher Education in Russia 

Throughout the past decades Russia has undergone drastic socio-economic and 

political changes. After the collapse of the Soviet Union, globalization processes brought 

the need for the structural reformation of the Russian higher education system in order for 

it to be more compatible with the education systems of other countries and to become 

more integrated in the global academic community. Joining the Bologna process is 

probably one of the major factors of the integration of the Russian university system into 

the international, particularly European academic framework (Kuraev, 2014). Other 

important internationalization-related trends taking place in the context of Russian 

academia include but are not limited to: university structural and leadership changes, the 

increasing numbers of foreign students at Russian higher education institutions, the 

growing numbers of Russian students studying abroad, efforts to attract international 

faculty members to work at Russian universities, international university collaborations, 
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dedication of financial resources to internationalizing activities, and others. 

1.2.1 Conventional Internationalization Measures in Russia 

Many Russian universities see internationalization as an essential component of 

their institutional development. They indicate this in their Mission Statements and 

institutional Charters; and form special boards of foreign experts and advisors that help 

them in their efforts to internationalize. Each particular institution finds its own path in its 

internationalizing activities. For instance, National Research University Higher School of 

Economics (HSE), in Moscow, claims that its faculty members, researchers and students 

represent over fifty countries and that they provide instruction in both Russian and 

English (HSE, 2017). Some of their internationalization activities that are pronounced in 

the Charter include: development of international scientific cooperation and university 

integration in international scientific community; recruitment of foreign scientists and 

specialists for scientific and teaching activities; engagement in international collaboration 

in research, technology, and innovations; and joint research with international 

organizations (HSE, 2016). Another prominent Moscow university, New Economic 

School (NES), announces that its faculty members hold degrees from such distinguished 

Western universities as Harvard, MIT, Columbia, London Business School and others, 

and that they actively publish in the leading international journals and represent NES at 

the prestigious conferences worldwide (NES, 2017). NES also has an international 

advisory board that consists of the world’s leading economists and academicians from 

Harvard, Princeton, Yale, MIT, Stanford and other prestigious universities and business 

schools. This advisory board “provides guidance on academic matters, makes all major 

academic decisions, and oversees the academic activities. . . . It is also responsible for all 

academic appointments and promotions.” (NES. 2017). Likewise, HSE created an 

International Advisory Committee that is chaired by the Nobel laureate in Economics, 

Eric Maskin, and is comprised of internationally recognized scholars and education 

experts from Harvard, UCLA, and other top institutions across the globe. Their main 

functions include: assessing HSE strategy and development; providing strategic counsel 

by advising on HSE's internationalization policy; advising on the international hiring of 

faculty and researchers; and enhancing collaboration between HSE and leading 



	 9	

educational and research institutions (HSE, 2017). Furthermore, recently, HSE has 

opened the Institute of Education that conducts research on the issues of international 

comparative education while collaborating on various projects with the scholars abroad. 

Furthermore, other Russian universities are moving toward internationalization by 

hiring foreign faculty, introducing English language instruction and getting involved in 

inter- institutional collaborations with foreign higher education institutions. These 

initiatives have produced such educational products as joint research ventures and study 

courses; two-sided and multi-sided exchange programs of students and academic staff; 

dual-degree programs, and collective scholarly publications. For example, Far Eastern 

Federal University (FEFU) has internationalization and creation of internationally 

competitive educational programs of all university activities as its main objectives. They 

offer more than ten master’s degree programs that are taught entirely in English, which is 

quite unique for the Russian higher education system. Currently, about 70 foreign faculty 

members form Australia, Japan, Germany, the U.S., the UK, France, Egypt, Norway, 

Mexico, Peru and other countries work at FEFU. A large proportion of faculty and 

administrative staff have traveled abroad to develop new projects, to attend professional 

development programs and to participate in international conferences (FEFU, 2017). 

FEFU is actively engaged in international cooperation, and due to its location is 

constantly promoting the integration of Russia into the Asia-Pacific Region. Currently, 

the total number of FEFU international partnerships and collaborations exceeds one 

hundred. Moreover, the university offers a number of dual degrees in different fields with 

American and Australian universities (FEFU, 2017). 

Another feature of internationalization efforts of the Russian higher education 

system is increasing international student mobility, both inwards and outwards. Russian 

tertiary education institutions now attract a rising number of international students. 

According to the Russian Federation Federal State Statistics Service, the number of 

foreign students enrolled in 2015-2016 reached 195,551 compared with the years of 

2000/2001 of 58,992 (RFFSSS, 2017). It is important to mention that about two thirds of 

these students come from the former republics of the Soviet Union, the Commonwealth 

of Independent States (CIS), with the majority being from Kazakhstan, Ukraine, Belarus 
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and Turkmenistan. China, followed by India, Malaysia and Viet Nam, leads among the 

non-CIS countries (UNESCO, 2017). According to Vorotnikov (2013), the average age 

of foreign students in Russian universities is 22.8 for undergraduates (29 for graduate 

students). The most popular specialty is medicine (19 percent of students) followed by 

economic and business disciplines (17 percent), and humanities and social sciences (16 

percent). Engineering, natural and physical sciences conclude the list of the most popular 

fields of study. In 2014, international students made up 2.5 percent of all higher 

education students in Russia; by 2018, the Ministry of Education and Science plans to 

raise this figure up to 10 percent (RBTH, 2014). 

Despite the growing numbers of incoming foreign students, Russia has yet to earn 

its place among the major players in the international higher education sector. Some of 

the reasons that explain the country’s relatively small share in the global education 

services market are: the difficulty of the Russian language, which is the language of 

instruction in most educational programs; poor social infrastructure of the universities; 

the colder climate of Russia; and high rates of ethnically and racially motivated crime 

(Borevskaya et al., 2014). On the governmental level, the measures taken to attract more 

foreign students include: abolishing the existing system of quotas for admitting foreign 

students to Russian universities, providing employment assistance, eliminating 

administrative barriers associated with employing foreigners, and increasing the number 

of scholarships (Vorotnikov, 2013). On the institutional level, a lot of students from Asia, 

Africa, Middle East and Latin America study in Russia on the basis of inter- institutional 

agreements, with the Russian government partly covering the students’ tuition costs 

(Vorotnikov, 2013). Furthermore, to increase the foreign student population, some 

universities provide targeted grants, offer free or discounted room and board, or include 

social activities in the educational programs. For instance, Tomsk State University 

awarded 17 scholarships for international graduate students for the 2015-2016 academic 

year. The scholarship candidates were selected out of the first-year PhD students who 

were the citizens of non-CIS countries. This initiative was realized within the project 

"Internationalization of PhD and post-doctoral studies according to the University's 

priority areas" (TSU, 2015). 
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As for the Russian students studying abroad, their number is also growing and 

now exceeds 50,000 individuals; in comparison to the year of 2008 when their number 

was 44,611 (UNdata, 2017). In 2017, for Russian tertiary education students the most 

popular destination has been Germany (nearly 18 percent of students), followed by Czech 

Republic (9 percent), the US (9 percent), the UK (7 percent) and France (6 percent) 

(UNESCO, 2017). 

A number of researchers see the outward student mobility from Russia as a brain 

drain, as the way for young talented people to seek better opportunities abroad (Ledneva 

2002; Ushkalov & Malaha 2011). With the aim of strengthening the human resource 

capacity and encouraging the young talented scientists and scholars to stay in the country, 

in 2013 Russia introduced a new grant program called Global Education according to 

which the government will pay for students to study abroad in the leading universities in 

all fields of science, technology, medicine, social science and business (Global Education 

Program, 2017). In order to participate, students must attend one of the top 288 

universities and return to Russia to work for at least three years after graduation, 

otherwise, they will have to pay back all of the grant stipend including travel, tuition fees, 

and living expenses. This program is supposed to be one of the major steps of 

internationalizing Russian higher education, revealing the interest of the country in 

international engagement (ICEF Monitor, 2012). On the other hand, there is still no 

guarantee that the program participants will come back after their studies are over. To 

avoid that, Russia will have to offer adequate career opportunities for the potential 

returnees. It is also important to mention that, according to Schiermeier (2012) similar 

programs in such countries as China, Kazakhstan and Brazil proved to be effective; these 

countries have benefited considerably from training their students overseas. 

1.2.2 Russia’s Global Higher Education Rankings 

One of the main motivators for Russia to internationalize its higher education 

appears to be the modest performance of Russian universities in the global rankings. In 

2016 – 2017 the Times Higher Education World University Rankings included only three 

Russian universities, Lomonosov Moscow State University, Moscow Institute of Physics 
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and Technology, and ITMO University in the top 400 (ranked 188th, in 301-350 and 350-

400 ranges accordingly) (Times Higher Education, 2017). Academic Ranking of World 

Universities ranked two Russian universities, Lomonosov Moscow State University and 

Saint Petersburg State University, in the top 400 (87th and in 301-400 range accordingly) 

(ARWU, 2017). QS World University Rankings put the largest number of Russian higher 

education institutions in the top 400, eight universities. On top of the list are: Lomonosov 

Moscow State University (108th), Saint Petersburg State University (258th), Novosibirsk 

State University (291st), Bauman Moscow State Technical University (306th) and 

Moscow Institute of Physics and Technology (350th) (QS Top Universities, 2017). It is 

worth mentioning that more universities get included in the subject rankings. However, 

still given the country’s strong academic tradition and groundbreaking research, Russia is 

probably one of the most notable missing members from the global rankings. 

Certain challenges for Russian universities have been identified and recognized 

when dealing with global rankings. One of the issues is the frequent change of the name 

or part of the name of universities in the course of reforms, or the complexity of their full 

official names, as well as merging different institutions (Ministry of Education and 

Science, Russia, 2015). This leads to various errors, especially when the data from 

previous ranking systems is drawn and analyzed. Furthermore, many Russian universities 

do not excel in areas used as indicators by various international ranking systems. One of 

the most problematic measurements for Russian scholars is the citation index 

(Kotsubinskiy et al, 2014). A lot of researchers publish mostly in Russian in the Russian 

journals; therefore, these publications frequently remain unnoticed by the international 

academic community and fail to get represented in various databases that are used to 

compile global university rankings. Finally, the lack or poor monitoring of the alumni 

employment due to the absence of strong alumni networks presents yet another issue of 

reporting information to the ranking systems (Melikyan, 2014). 

Being frustrated and critical of the international ranking systems, throughout the 

last few years Russia took several attempts to create their own rankings of the top world 

universities. For instance, in 2009, the independent Russian rating agency ReitOR 

released its first global universities ranking. Lomonosov Moscow State University was 



	 13	

ranked the fifth after MIT, Caltech, Tokyo and Columbia Universities. The main 

indicator of the ranking was the quality of education that was defined as the combination 

of such measurements as the public acknowledgement and reputation of educational and 

research activities of a university, the competency of the faculty, the infrastructure, and 

alumni employment (Roth, 2012). 

1.2.3 The Project 5-100 

In the new global environment, Russian universities have been challenged by the 

increased global competition, which has forced them to seek effective competitive 

strategies in order to become more internationally recognized. Having realized the 

importance of establishing world-class higher education institutions, Russia had to 

initiate certain changes in its higher education policy. 

In May 2012, the Russian government launched the Project 5-100, a multi-year 

program designed to maximize the competitive position of the group of leading Russian 

universities in the global market of educational services and research programs. The 

ambitious plan called for at least five universities to be ranked among the top one 

hundred higher education institutions in the world by 2020. During a State Council 

meeting, the Prime Minister Dmitry Medvedev stated: “I would like to remind you that 

the objective to bring Russian schools into the top 100 universities in the world remains 

relevant. Frankly, this is not a simple objective. Nevertheless, we will attempt to fulfill it” 

(ICEF Monitor, 2014). 

The 21 participating universities represent different regions of Russia: Moscow (6 

universities) and Saint Petersburg (3), two of the largest cities in the country; Tomsk (2), 

Novosibirsk (1), Kazan (1), Samara (1), Yekaterinburg (1), Nizhniy Novgorod (1), 

Kaliningrad (1), Krasnoyarsk (1), Chelyabinsk (1), Tyumen (1) and Vladivostok (1). 

Each city is very different with different population size, standard of living and its own 

academic environment (Alekseev, 2014). The universities also differ in their 

specializations, size, enrollments, and infrastructure. Some of the major tasks of this 

program include: internationalizing higher education; developing greater research 

capacity of the universities; designing and implementing system-wide, institutional and 
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infrastructure measures aimed at creating competitive advantages for the universities; 

developing an outstanding academic reputation; bringing the composition and the quality 

of educational programs to the level of international standards; integrating education, 

entrepreneurship and innovation; and increasing the export of educational services (The 

Ministry of Education and Science, Russia, 2017). 

The Council on Global Competitiveness Enhancement of Leading Russian 

Universities was established to overlook this project. It is chaired by the Deputy Prime 

Minister, Olga Golodets, and consists of eleven distinguished university leaders: five 

from Russia and six from countries representing international academic community (the 

US, Belgium, China, Hong Kong, and the UK). Furthermore, a special monitoring 

program was put into place to track the progress and to evaluate the performance of the 

participating institutions in reaching the key benchmarks. According to one of the former 

Council members, Oleg Alekseev (2014), the universities were tasked with creating 

concrete roadmaps for development. Therefore, each participating university has to come 

up with its own strategy in achieving the goals set by the program. This can be explained 

by the fact that every university has its own history, specializations, and resources; hence, 

they can all reach the same goals in their own unique way. These roadmaps or action 

plans include but are not limited to the following: attracting faculty and researchers with 

experience in both Russian and international higher education and research institutions; 

developing international and internal academic mobility programs; introducing national 

and international joint research programs; recruiting more foreign students; and others 

(Ministry of Education and Science, Russia, 2017). Most universities have hired Russian 

and international teams of experts that provide assistance in defining their roadmaps and 

preparing the necessary documentation for the Ministry of Education and Science. 

Universities have to reach certain benchmarks and those institutions that do not meet the 

established requirements may be expelled from the project. As a result of one of the 

Council’s meetings that occur twice a year, one of the universities is no longer 

participating in the program (Alekseev, 2014). 

The Project 5-100, being a national government initiative, is funded by the state. 

The program funding constitutes from 10 to 40 percent of the participating universities’ 
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budgets. According to Oleg Alekseev (2014), apart from financial incentives, these 

higher education institutions have other potential benefits from this program. First, they 

improve their reputation and position among other universities on the international level. 

Second, they receive more attention from the regional government and industries. Finally, 

the program brings extra benefits to the faculty members and students of each particular 

university in the form of better academic opportunities, increased pay, and scholarships. 

According to Altbach (2014), who is on the Council of the Project 5-100, the 

program has several key goals: to help some of the Russian universities to move up in the 

global rankings, and to help them take their place among the best universities in the 

world. Another important aim of the project is to initiate further significant reforms, 

particularly in terms of governance and internationalization. Furthermore, the Project 5-

100 will provide additional resources for some top universities, which is very important, 

since Russia spends less per capita on higher education and research than most developed 

countries (Altbach, 2014). However, these funds are not transformative, that is they can 

to a certain extent help support the necessary changes but are not enough to ensure 

systemic change. Therefore, the universities need to think and act strategically. 

1.3 Conclusion 

Internationalization is an important component of the current transformation of 

the Russian higher education system. Russia is trying to claim the leading position in the 

world academia by making its universities more compatible with the rest of the world. 

Russia is a somewhat unique case. When compared to other top universities abroad, 

Russian higher education institutions generally underperform. At the same time there is a 

tremendous amount of talent among students and academic profession, as well as the long 

history of distinguished research and scientific innovation. Yet, the national higher 

education institutions that provide quality education and conduct outstanding research 

often remain quite low internationally recognized. 

Ensuring that Russian higher education institutions become more compatible with the top 

world universities is a significant task for the national education policy. Whether the 

ambitious plan of getting into the top 100 is realizable will become clear in the next few 
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years. Nevertheless, with numerous changes and reforms within the education system and 

with the strong commitment of Russian universities to achieve higher international 

standards, Russia remains a country of growing opportunity and potential to become one 

of the leaders in higher education sector. 
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